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Analysis of Teaching
I recently taught a course on Strategy (Fall 2012) to post-grad Sheridan College students who are enrolled in a hybrid Business degree program partnered with Nipissing University.  As an in-class Course Facilitator, my goals are to provide linkages between theory and practice to supplement online learning.  I am showcasing a lecture that I used to evaluate my teaching strategies and delivery based on the collective learning taken from the Adult Education Certificate program, and in particular, application of the key take-aways from the Instructional Strategies course.  I have provided a video highlighting my use of experiential and active learning  techniques, which I’ve continued to use in my Sheridan teaching practice to make connections between content and context.
Overview of Lesson Plan
The objective of my teaching practicum, as outlined in my Learning Contract, was to focus on critical self-reflection of my personal teaching style, with an emphasis on activity-based experiential learning strategies and delivery.  To that end, I designed my lesson plan to incorporate multiple active learning exercises, both to enhance the learning experience of my students and to provide me with validation of experiential learning as an important teaching and learning strategy.

I leveraged ROPES as my lesson planning tool, which I have done for every lesson that I have delivered.  This has proven to be a critical element in my preparation to ensure that key learning outcomes are translated into knowledge delivery through the discipline of Reviewing what we’ve covered, setting the Overview of the lesson plan, integrating Presentations and Exercises to cover the material, and Summarizing the lesson to connect with the Learning Outcomes, and set expectations and student preparation for the next lesson. 
Lesson Introduction and Review
I have edited down the video that I used for my critical reflection assignment, so as to provide a flavor of my teaching style.  These videos showcase a couple of active learning techniques.  One of these was to leverage a jigsaw information-sharing activity to encourage cooperative learning.  This was quite exciting as it leveraged a core concept from the Instructional Strategies course, (as cited in Sheridan College, Co-operative Learning), and incorporated all the elements of positive interdependence through the requirement to fully understand all of Porter’s Five Forces; individual accountability as a requirement that each member was responsible for sharing their knowledge with new group members, face to face interaction through the re-grouping of teams, the importance of social skills as all were required to share their knowledge with others.   The only element that was formally missing was the group processing to assess team collaboration and seek areas for improvement, although this could be assumed through the application exercise employed later in the lesson.  
This was a core lesson delivery tool, as I used it to have students provide the learning rather than have me deliver it using more traditional lecture tools like PowerPoint.  I used a core theory in the course, Porter’s Five Forces methodology, and had students re-group into 4 different teams, who were to be the experts on one of the Forces.  They worked together to review the material, draw key insights, and ensure each member was sufficiently knowledgeable about the topic.  I then re-assembled the teams so that an “expert” from each original grouping was present.  These became the “teaching” groups.  The intent, as summarized by McKeachie (2014), is to have students “practicing critical reading (in the expert group) and summarization (in the teaching group), two key strategies in improving reading comprehension” (p.35).
My observation was that this was a very effective strategy and tool, as all my students engaged fully in the exercise, and more importantly, my non-participating students really rose to the occasion.  They understood the group reliance on them as an expert, but were also well prepared for that role through the first component of the exercise. On a personal level, I also sat with each group through these various sections, as a way to observe group dynamics and participation, and to offer facilitation to help teams get over any hurdles they may encounter. This also acted as an evaluation step as it allowed me to assess the learning that was taking place.
Concluding Exercise 
Finally, with these now fully vested groups, I assigned mini-case exercises to evaluate their ability to apply their new knowledge.  This connected back to the third Learning Outcome, and is part of the scaffolding plan to leverage newly acquired knowledge and skills.  Students are now using their collective knowledge and then sharing their findings with the rest of the class.  This is not only an important component to demonstrate their ability to apply the concepts learned, but also as an observational evaluation technique for me to assess their understanding of the material and results of the learning outcomes.  My assessment is that the majority of students understood the core concepts and demonstrated their ability to apply these to a variety of mini-case situations.
Teaching Experience Reflections


My belief in the power of experiential learning was reinforced through the delivery of this active-learning centric lesson plan.  I relied less on PowerPoint and lecturing to deliver the content, and employed exercises designed to improve my students’ reading comprehension, involve a broader cross-section of the class in participation, and ultimately leverage the students themselves to engage in cooperative and collaborative learning.


My observations on my personal instructional style and lesson delivery are that I hopefully bring a positive attitude and enthusiasm for the material and to the classroom, which McKeachie (2014) suggests has an “important effect on student motivation and learning” (p.59). I believe I did a good job in engaging with students by walking around the classroom, making eye contact when presenting material, asking questions and actively listening to and encouraging student discussions.  I also focused on trying to link conversations as a way to deepen learning.  Collectively, I believe this helped to offset some of the power dimensions of instructor and student, and created a safe environment where students should be comfortable sharing their thoughts with the class and me.  I also like to participate in group/team meetings, as a way to observe student participation, and to encourage discussion.  I will need to monitor my impact so as not to lead, but facilitate. This is a delicate balancing act; particularly as you are teaching young adults who would look to you as the “sage on the stage” rather than the “guide on the side”. It is sometimes difficult not to unintentionally play into the hands of the students by acting as the owner of the knowledge rather than the facilitator.
Summary

It is clear that incorporating active learning into my lesson plans will greatly enhance student engagement, drive deeper context to the material, and deliver a learning environment that creates the “opportunity for motivation” (McKeachie, 2014, p.192). I utilized Brookfield’s Critical Incident Response survey technique to gauge student feedback to the lesson that was delivered.  The results validated the power of active-learning as a teaching strategy, as students felt most engaged when working on the Jigsaw exercise and applying it to the mini-cases; and felt that real-life stories related to the topic and participation by individual students were most helpful.
In conclusion, I realized that I do not solely own the responsibility for learning, and that the students’ themselves can, and should play an important role in their own self-learning.  The inclusion of multiple active-learning strategies will help me deliver more engaging lessons.
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